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Although tremendous attention has been shifted to learner factors and 
considerable progress has been made in the area of oral English teaching, and 
although more attention than ever before has been paid to develop students’ 
speaking ability on the mainland, the study on oral skill training from the 
perspective of non-English majors is still in its infancy. And this is the very 
starting point that the writer begins with her thesis. The thesis begins with a survey 
of theories related to the subject, and reinforces concepts such as comprehensible 
input (CI) and interaction in the thesis by conducting a research in the language 
classroom. 
The paper falls into six chapters, including an introduction and a conclusion. 
The Introduction presents a general idea of the whole thesis, and the conclusion 
summarizes the main focus of the paper as well as the underlying purpose for 
composing this thesis. 
Chapter Two provides theories underlying the concept of CI. The chapter 
begins with Krashen’s Input Hypothesis, in which he asserts the prime importance 
of input, especially those which comprise messages a bit higher than learners’ 
present language level. For its great importance and implications for educational 
purpose, Krashen’s hypothesis is studied by many other researchers. Long, 
Allwright and Ellis developed the Interaction Hypothesis which highlights the 
importance and nature of interaction and negotiation in language learning. They 
maintain that negotiation for meaning, especially negotiation that triggers 
interactional adjustments by the native speaker or more competent interlocutor, 
facilitates acquisition because it connects input, internal learner capacities, 
particularly selective attention, and output. 
Chapter Three deals with components and underlying factors of CI. Since the 
importance of CI has been universally accepted, it is necessary for us to be clear 
about its major components and factors that are responsible for input to be 
comprehensible. In this chapter, the writer mainly studies the teaching material and 
teacher talk as the components, and anxiety and classroom interaction as 














makes CI difficult to get through, while interaction holds an important role in 
facilitating students’ learning.  
Chapter Four works in detail with a research conducted by the writer. Firstly, 
an overview of oral English teaching for non-English majors in China is provided. 
To get an elaborate feedback from students, the writer carries out a survey to study 
their evaluation of Oral English course by using a questionnaire. The questionnaire 
breaks into three parts. The first consists eighteen propositions describing the 
classroom situation. The second part includes three items studying students’ 
classroom involvement and time distribution between students and the instructor. 
The third part includes four items which aim at the comparison of learners’ degree 
of anxiety and activeness in classes of Chinese and foreign instructors, and 
students’ overall evaluation upon Oral English class. Data collection is processed 
by using SPSS, which is a professional software for statistic study of social 
science.   
Chapter Five offers some pedagogical implications on three aspects: 
enlarging language input, creating opportunities for learners to take in CI 
(including emphasizing the role of interaction) and exerting efforts as a facilitating 
teacher. Oral English teaching in China is going through a transitional period from 
traditional grammar centered method to the pedagogy that focuses on fostering 
communicative competence for the purpose of real life use. Results of the study 
show that in many ways students are not quite satisfied with the oral English class. 
So a good teacher should not only ensure enough Comprehensible Input, but also 
create an easy and proper language environment with low affective filter, so as for 
the students to maintain a low level of anxiety and ultimately transform CI into 
intake and output. If the Oral English teacher could provide CI, which is one step 
further than the students’ present language level, and help them form low affective 
filter, his teaching is valuable and positive for the improvement of the students’ 
language skill. The present English language teaching is fruitful but not flawless, 
and the future is promising.  
 

























文章的中心 并重申了本文的写作目的  
第二章是对可理解性输入和交互的理论综述 首先介绍了 Krashen 的输
入假设 根据克拉申的输入理论 输入才是语言学习的根本途径 教口语的
最好途径 或许是唯一的途径 就是提供可理解性输入  1982:22 这种
输入所包含的内容除了学生没有学过的东西以外还必须包含学生已经懂得了
的东西  也就是说 输入给他们的东西应该高于他们现有的水平但又不超过
























用了问卷的方式 分为三大部分 第一部分包括 18 道描述口语课现状的陈述




状况的基础上 以 Krashen 对输入和 Long, Allwright, Ellis 等人对互动的
研究为理论框架 提出口语教学中应当给予学生大量的输入 并通过课堂互








对所学知识的印象 也能大大增强他们学习语言的欲望  
 
 
















Chapter One: Introduction……………………………………...….1 
1.1 Background of the Research………………………..………………….1 
1.2 Conceptual Framework……………………………………..………….2 
1.3 Purpose of the Study………………………………..……………………3 
1.4 Major Contributions of the Study…………………………………….4 
 
Chapter Two: An Overview of Theories Underlying 
CI…………...5 
2.1 Introduction.…………….………………………..……………..………5 
2.2 Krashen’s Input Hypothesis…………………..…..…………………..….5 
  2.2.1 Elaboration on CI….………………………………………….......…5 
  2.2.2 The Naturalness Of Learners’ Acquiring of CI………………….…..7 
  2.2.3 The Channel for Learners to Acquire CI…………………………….8 
2.3 Interaction Hypothesis…………………………………………..….…..9 
  2.3.1 Long’s Version of Interaction Hypothesis………………………….10 
  2.3.2 Allwright’s Version of Interaction Hypothesis…………………..…12 
  2.3.3 Ellis’s Version of Interaction Hypothesis………………………...…..12 
2.4 The Relationship Between Input, Interaction and Comprehension….13 
2.5 Input and Interaction Hypotheses: A Conclusion……………….……15 
 
Chapter Three: Components and Underlying Factors of CI…….21 
3 . 1  C o m p o n e n t s  o f  C I  i n  E F L  C l a s s r o o m 
S i t u a t i o n … … … … … … … … … . 2 1 
3.1.1 Teaching Material………..…………………………….……….…21 
3.1.2 Teacher Talk.……….…………………………..…………………...24 
3.2 Factors Underlying CI…………………………………………….....28 
3.2.1 Anxiety…………………………………………………….….…….28 
3.2.2 Classroom Interaction………………………………………..……..30 
 














China……………………………………………………………….33   
4.1 Introduction……..………………………………...…………..……...33 
4.2 An Overview of OET for Non-English Majors in China……….…....34 
4.2.1 Introduction…..…………………………………….….….……...…34 
4.2.2 Teaching Goals from CEC……………………………………...…..34 
4.2.3 The Major Problem………………………………..………………..35 
4.3 Researches Related to the Present Study……………………...36   
4.4 Research Design………………………………………...….....39 
  4.4.1 Purpose………………….………………………………….….…..39 
  4.4.2 Subject……………………………………………….……..….…40 
  4.4.3 Instrument…..............……………………………………...……40 
  4.4.4 Data Collection and Analysis Procedures………….…………...42 
  4.4.5 Result and Discussion……………………………………...………..42 
  4.4.6 Limitations of the Study………...……………………………...……56 
  4.4.7 Conclusion……………………........................……………………..57 
 
Chapter Five Pedagogical Implications…………………………..59 
5.1 Introduction…………………………………………….……………..59 
5.2 Providing Learners with Plentiful of Input………………..…………59 
   5 . 2 . 1  T e a c h i n g 
M a t e r i a l … … … … … … … … . . … … … … … … … . … … . … . . 5 9 
   5 . 2 . 2  T e a c h e r  T a l k  A s  M o d i f i e d 
I n p u t . . … … … … … … … … … … . . … … … 6 4 
5.3 Creating Opportunities for Learners to Take in the CI…………….67 
   5.3.1 Fostering A Good Classroom Environment With Low Anxiety…...68 
5.3.1.1 Using Group Work to Offer An Embracing Affective 
C l i m a t e . . . 6 9 
5.3.1.2 Establishing Rapport………………..…………………...70 
5.3.1.3 Developing A Skillful Error Correction Approach………..…..71 
  5.3.2 Emphasizing the Role of Interaction……………..……….…..……..74 
  5.3.3 Teacher’s New Role in Interactive Classroom.……..……...………..78 
 



































1 . 1  研 究 背
景  … … … … … … … … … … … … … … … … … … … … … … … … . 1 
1 . 2  概 念 结
构  … … … … … … … … … … … … … … … … … … … … … … … … . 2 
1 . 3  研 究 目
的  … … … … … … … … … … … … … … … … … … … … … … … … . 3 
1 . 4  研 究 意









2.3.1 LONG 的互动假设…………………………………………………10 
2.3.2 ALLWRIGHT的互动假设…………..……………………………12 
2.3.3 ELLIS 的互动假设…………………..…………………………12 
2.4 输入 互动 理解之间的关系……………………………………13 






















Chapter One  Introduction 
 11 













































Chapter One  Introduction 
 12 
 
Chapter One  Introduction 
 
 
1.1 Background of the research 
 
The importance of linguistic input and conversational interaction for the 
development of second language knowledge has long been recognized as central to 
the field of second language acquisition. 
The study of input in second language acquisition had its beginnings in the 
late 1960s and early 1970s, with a major impetus coming from two works. The 
first was Corder’s (1967) article in which he defined input as “what goes in, not 
what is available for going in” (1967:9). In other words, in this definition, input is 
more akin to what he called intake. A second important article was by 
Wagner-Gough and Hatch (1975), in which the authors argued that learners learn 
syntax from the input and interaction with native speakers (NSs). 
Studies related to input have been motivated by the belief that a learner’s 
exposure to the target language is not in itself a sufficient condition for second 
language (L2) acquisition. From Corder’s (1967) early claims of input and intake 
to Krashen’s (1982) Input Hypothesis and Long’s (1983, 1996) Interaction 
Hypothesis, there has been a widespread conviction that input must be 
comprehended by the learner if it is to assist the acquisition process. 
Current second language instruction is based on the assumption that learners 
need to be actively involved in gaining input through interaction. Given the 
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has tried to identify what it is that makes input comprehensible (or 
incomprehensible) to the learner, and its role in the language-learning process. Of 
particular interest has been the effect of the input that is provided to the learners, 
the interactions which the learners engage in, and how the input and interactions 
facilitate comprehension and foster SLA. Oral English class, as the main 
environment for learners to be exposed to the language source and engaged in 
practicing the use of the target language, is a focus of research in China. 
 
1.2 Conceptual framework 
 
If asked how language is acquired, many teachers would reply that it is 
through comprehensible input, through understanding messages in the L2 that are 
just a little above one’s current language level. There is no doubt that Krashen’s 
input hypothesis still holds great sway among language teachers. Indeed, it would 
be fair to say that the communicative task-based approach much used in 
classrooms is, to some extent, based on Krashen’s theory. CI is the key to 
understand Krashen’s Input Hypothesis Model. He thinks language acquisition 
depends on trying to comprehend what other people are saying. As long as the 
learner hears a meaningful speech and tries hard to understand it, acquisition will 
occur. Krashen sees successful acquisition as being bound up with the nature of 
the language input the students receive. This input should contain language that 
the students have already known as well as language that they have not seen yet. 
The input should be, in other words, at a slightly higher level than the student is 
capable of using, but at a level that is capable of understanding. 
A number of theoretical perspectives have been developed about the 
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According to Long (1996), negotiation for meaning involves more than usual 
frequencies of semantically contingent speech of various kinds. The negotiation 
work may function to focus the learner on form in similar way that input 
enhancement appears to do in the classroom and laboratory studies. Heightened 
attention makes detection both of new form and of mismatches between input and 
output, and mismatches may also provide at least some of the information a 
learner needs about what is not permissible in a language. Tasks that stimulate 
negotiation for meaning may turn out to be one among several useful 
language-learning activities in or out of classrooms, for they may be one of the 
easiest ways to facilitate a learner’s focus on form without losing sight of the 
lesson’s or conversation’s predominant focus on meaning. 
  
1.3 Purpose of the study 
 
Bearing in mind the importance of CI in the learning process and the 
facilitating role of interaction, the writer conducted a survey. The survey is about 
non-English majors’ evaluation of their oral English course, with the purpose of 
studying comprehensible input provided by the teacher in the classroom and some 
of the factors that regulate or influence the transition of CI into intake, and the 
writer makes elaborate explanations accordingly. The writer emphasizes the 
importance of interactive class, for it is believed that students achieve facility in 
using a language when their attention is focused on conveying and receiving 
authentic messages, and of the necessity for teachers to be interactive. 
Thus, based on the theoretical framework of Krashen’s Input Hypothesis, 
especially his emphasis on the importance of CI, and Interaction Hypotheses put 
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forward some suggestions aiming at providing insight into oral English teaching 
for Chinese learners and educators. 
 
1.4 Major contributions of the study 
 
This thesis studies the current oral English teaching for non-English majors in 
China from students’ perspective. To date, there are some researches on the oral 
English teaching for English majors, but few of them were done from students’ 
perspective, and almost no research on the oral English teaching for non-English 
majors from students’ perspective. We all acknowledge the idea that it is the 
“subject” (the language learner) rather than the “object” (language itself) that 
contributes more to the development of language learning. It is also believed that 
it is the learner himself who plays the key role in the process of language learning 
rather than the teacher and teaching materials, though the latter also are 
contributable to the learning achievement. In China, EFL learners have little 
opportunity to interact with speakers of the target language, thereby classroom 
learning becoming even more significant. And with the majority of EFL learners 
in China being non-English majors, studies of non-English majors’ overall 
evaluation on their English class is a sound choice to get some hint on how they 
perceive it and thus to offer some implications on oral English teaching and 
learning to meet the increasing needs both from the society and students 
themselves. This composes the starting point of the present study. 
The research in this thesis aims at shedding light on the teaching practice of 
oral English classroom for non-English majors, and intends to provide some 
suggestions on how to improve the quality of oral English class by providing 























The current chapter reviews two sets of fundamental theories: Krashen’s Input 
Hypothesis, and Interaction Hypothesis put forward by Long, Allwright and Ellis. 
A conclusion of both hypotheses is made subsequently, followed by a discussion 
of the relationship between input, interaction and comprehension. 
 
2.2 Krashen’s Input Hypothesis 
 
2.2.1 Elaboration on CI 
It is widely accepted that the availability of target language input is one of the 
necessary ingredients for the acquisition of a target language. Much attention in 
the field of SLA has been paid to the input available to learners when Krashen put 
forth his opinion that “the input hypothesis may be the single most important 
concept in second language acquisition today” (1980:168). The input hypothesis is 
central to Krashen’s overall sketch of acquisition. In Krashen’s view, second 
languages are acquired “by understanding messages, or by receiving 
‘comprehensible input’”(1985:2). 
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